
Education Goal Report 2008/2009
External Background 

· Current estimates place the number of out-of-school children at 75 million, the majority of these children are girls, and almost 80 per cent of them live in sub-Saharan Africa and South Asia. As school enrolment rates continue to rise, international effort needs to focus on supporting children to complete the compulsory years of Basic Education, improving the quality of education received and increasing gender parity.
· As part of the effort to meet the EFA goals by 2015
 most countries are now using sector–wide approaches to improve monitoring of aid, government spending and collaboration between Education stakeholders.  UNESCO has also been providing support to the government to improve their data collection. These are positive moves as they force governments to prioritise intervention where the need is greatest. 

Internal Background

· VSO currently has 18 education programmes supporting a total of 320 partners (the Pakistan programme has had to close for security reasons). There is also some strong Inclusive Education work being carried out in 3 Disability programmes and examples of other Education projects across the remaining goal areas. 

· Six of VSO’s Education programmes have been developing baselines focusing on impact as part of the updated DFID PPA agreement. 13 remaining Education programmes will be rolling out the same baseline during 2009. The process has generated new learning for the VSO Education Goal and consolidated the relevance of our strategy to support inclusive education and focus on children’s participation, and learning outcomes for children. There has also been significant learning around girls’ education since this is the reporting lens for the PPA Education work, resulting in some programmes developing clearer strategies to support girls’ education.

· Our Valuing Teachers campaign saw the publication and dissemination of a new international report entitled Managing Teachers, produced in partnership with CfBT, which synthesises learning and recommendations from 13 national Valuing Teachers reports and VSO continues to be active in GCE UK’s engagement with DFID on their education aid policy.  As a result, our visibility on teacher issues within the Education Sector remains high and VSO, along with GCE, and EI, donor and UN representatives have been selected for the management committee of the new International Task Force on Teachers for EFA.
Progress towards CPOs

CPO1: Improve quality of teaching in schools, Teacher training Colleges and Professional Development Centres serving poor and marginalized groups, especially girls and children with disabilities

· Excellent progress is registered against this objective. Teacher training and supporting teacher development continues to be a core area of our work in the Education goal and we are building the capacity of 236 partner organisations across 18 programmes through a variety of volunteer interventions to improve quality of teaching and learning in schools and Teacher Training Colleges.

· 8 programmes reported an increased provision of regular quality In-Service Teacher training and CPD with a focus on child-centred methodology and in one or two cases this has been facilitated by improved linking between pre and in-service teacher training providers, for example in China ‘The Pre-Service-In-Service-Exchange’ involves students from teacher colleges replacing in-service teachers who then receive intensive training provided by the college: a model of sustainable educational development which is being rolled out to five VSO college partners after a study tour. 
· A further 14 countries reported improved confidence, skill and/or motivation to use child-centred, interactive methodology and materials by teachers and teacher trainers.  For example in PNG in 2 provinces changes have been observed in the mode of interaction of teachers, classroom teaching and planning. There is increasing skill in developing units of work, which include different teaching strategies such as telling stories and group work. These activities encourage students’ participation in their learning, increasing students’ confidence and motivation and helping teachers to cater for the different abilities of students.
· In Cameroon, Nigeria, Ghana and Guyana VSO’s National Volunteering programmes have contributed to an increase in the quality of teaching in schools. For example in Cameroon it has been reported by the School Inspectors that the national volunteers who have been trained in participatory approaches and use of child centred methodology are seen as role models and they have requested replicating the training for mainstream teachers. 

· At National level VSO has had the opportunity to influence or feed into government policies or initiatives to support and expand training systems to meet in-country demand for qualified teachers in 5 countries. For example in Ethiopia VSO volunteers working in in-service teacher training were engaged in the analysis, review and development of the CPD program for the country and helped produce a draft CPD framework for schools and institutions to adapt to their own needs. 
· As a result of increased focus on beneficiary impact, we are starting to see more evidence of improved learning outcomes for children. 8 programmes reported improved overall performance or participation of children in classroom learning in schools supported by VSO, with Guyana, The Gambia and Ghana specifically describing improved literacy rates. 
CPO2: Improve management of education, systems and resources for poor and marginalized groups, especially women and people with disabilities

· Good to excellent progress has been made against this objective. Education Management is a growing area of our work and we are currently supporting 185 partners across all 18 programmes to strengthen education management, systems and resources.
· There is some strong evidence of improved resource provision to schools and colleges from 9 programmes, including curriculum reform, distribution of textbooks, library management, IT provision and improved Education Information Management systems (EMIS). In the Gambia improvement in EMIS with VSO support has led to clearing data backlog for the past three years.  This has contributed to the Education Sector being able to develop a successful funding proposal to the Fast Track Initiative (FTI) 
· There is an overall increase in professional development opportunities for Head Teachers and School leaders as a result of VSO intervention, which has resulted in a significant improvement in management practices, behaviour and attitude in response to teachers, pupils and community demands being observed in 12 countries. For example VSO’s partnership with NAHT (National Association of Head Teachers) and placement of NAHT Head Teachers from the UK with clusters of schools in Rwanda, Nigeria, Namibia and Ghana for 3 months over the last 2 years has seen some strong outcomes.
· A particularly strong emerging area of achievement is strengthened civil society participation in education management through PTAs, school councils etc reported by Cambodia, Cameroon, The Gambia, Ghana, Guyana and Malawi. In Cameroon as part of the participatory school development process there has been increased mobilization of resources and timely teachers’ allocation payment organised by PTA parents. Across all 6 countries there is increased awareness of the value of education expressed by parents and communities.
· Two new Valuing Teachers reports were published in Cambodia and The Maldives. Advocacy volunteers including UK MPs (PolVol) working in education civil society coalitions and teachers unions in Cambodia, The Gambia, Ghana, Malawi, Mozambique, Nepal, Nigeria, Pakistan, Tanzania, Thailand and Rwanda, have helped to bring the views and voices of teachers and disadvantaged communities to national level policy discussions. In Mozambique the recommendations from the Valuing Teachers research set the foundation for the MoE’s Human Resource Development Strategy and has already resulted in teachers working in schools for disabled children being included for the first time on the government payroll.

CPO3: Education provision is more inclusive of learners from poor and marginalized groups, especially girls and children with disabilities.
· Good progress has been made against this objective. Last year progress was recorded as slower than the other objectives however this year the scale of our work has increased so that we now have 163 partners across 16 programmes supporting the development and implementation of inclusive education policy and practice. 
· Increased awareness and understanding of inclusive education issues among education stakeholders and the local community has been recorded in 5 programmes, for example in Malawi there is an increased prioritisation of special needs education by the Ministry of Education as well as District Education Offices, and all schools in Malawi have access to the Disability toolkit, developed by VSO, as a resource to enable regular teachers to support the learning of children with special needs. The Ministry of Education in Ghana is taking steps to ensure that education becomes more inclusive for children with disabilities by bringing in relevant stakeholders from all levels to plan and integrate inclusive education practice into the current education system. This is as result of a study tour organized by VSO Ghana for the Ministry and other stakeholders to Kenya to have first hand information about how Kenya has integrated the needs of children with disabilities into the whole educational system.  
· There is evidence that head teachers and education managers are considering the education of the most disadvantaged children in their school planning processes in 6 countries and inclusive methodologies have been observed in practice in school classrooms and teacher training colleges in 7 countries. For example in Ghana teaching has been made more inclusive for children with learning difficulties and disabilities in 4 districts where about 210 teachers are able to identify children with learning difficulties and other mild disabilities and develop plans and materials to facilitate their learning. This has been possible as a result of training and support by VSO volunteers and local staff.

· In 6 countries there is evidence that parents and communities are increasingly recognising the value of education and actively support all children, especially girls and children with disabilities to attend school. For example in Cambodia, through school mapping exercises, communities have become more involved in taking responsibility for the enrolment and attendance of all children in the community. In some cases, communities are supporting individual children who could otherwise not attend school. Improved enrolment and retention rates for disadvantaged learners (including girls and children with disabilities) have also been recorded in Cameroon, Namibia and Nigeria. 

· There are only examples from Cambodia and Thai-Burma of disadvantaged groups having increased opportunity to actively participate in consultation processes on education issues but from the Kenya Disability programme there are some strong examples of children with disabilities advocating for their rights and increasing awareness regarding disability amongst young people. With the PPA focus on beneficiary voice we are hoping to see more evidence of child participation and consultation over the next year.
· The PPA work has also influenced the number of outcomes reported for women and girls across 9 programmes over the last year. For example in Cameroon 14 Mother Teacher Associations have been created with the support of VSO, which are already positively influencing the enrolment and retention rates of girls. In Nigeria VSO partner College of Education Sa’adutu Rimi hosted a conference for the National Association of Female Teachers to discuss the role of female teachers in increasing access to education for girls.
· Two of VSO’s Education programmes Cambodia and Thai-Burma, have raised the regional profile of their work on inclusive education and both presented papers at the UNESCO Inclusive Education Conference in Bangkok in March 2009. The Cambodia Mainstreaming Inclusive Education (MIE) programme received excellent recognition and was described as ‘the best WB project in the world’ by the World Bank in Cambodia at the MIE Wrap-up meeting with the Minister for Education and official colleagues present. The Thai-Burma programme, despite the challenging environment continues make progress towards the right of all migrant schools to gain legal recognition and status. 
Other significant work in the goal 
· Both Ethiopia and Guyana have developed innovative and successful literacy projects involving national and community volunteers. In Ethiopia an evaluation was conducted of a female adult literacy program that was run in Addis during the previous year in collaboration with the Ministry. The report’s recommendations have been presented to the ministry and other partners and this model of promoting adult literacy through national volunteers will be used to mobilise young people to support the development of literacy and livelihood skills.  

· Inclusive Education research on street children and children with disabilities in Tanzania, children from migrant communities in Thailand and out of school children in Rwanda has commenced and we hope this will inform our international advocacy work. 

· Significant HIV&AIDS mainstreaming work is being conducted in Malawi, Mozambique, Ghana and Nigeria and in Rwanda the DFID funded Prevention of HIV&AIDS in Rwandan Education (PHARE) project plans to move from Secondary Education to Basic Education.

Recruitment 

Education Recruitment remains a constant challenge and potential constraint in programme development. We managed to place 251 LTVs overseas in 2008/9 (including 11 YFDs).  This was against the corporate target of 248 but fell short of programmes’ aspirational target of 271. The gap between the corporate target (what the FMs are targeted to deliver) and the aspirational (or budgeted) targets of programmes is set factoring in a ‘contingency’ for placements or volunteers falling through.  However, in Education for 0809, it is notable that most placements planned were delivered and so only delivering 251 did leave a lot of firm, fully documented and good placements unfilled. The main reason for the shortfall is that most programmes are looking for Education Managers and experienced Primary Teachers and whilst in recent years, we have placed increasing numbers of these; we have seemingly reached a plateau, which we appear unable to rise above, despite a lot of work on recruitment and innovative marketing methods. The suggestion to try and look for different types of volunteers such as Heads of Department or less experienced Primary teachers has had very little take up from programme managers as they and partners do not feel less experienced volunteers can fulfil the roles being developed. However, the education goal committee plans to explore this further with programme managers. 
Funding 

· Substantial funding has been successfully sourced during the year from: Comic Relief and for the TENI programme in Ghana; UNICEF in Cameroon; and from the Pestalozzi Children’s’ Fund for VSO Tanzania’s RIDE project

· EC applications have also been submitted by Ethiopia and Nepal.

Learning for future direction 

· The work on developing the baseline for the PPA agreement has provided programmes with an opportunity to hear first hand from children and parents and consider what constitutes ‘quality education’. The process has encouraged VSO and partners to question who are the most disadvantaged children and how they reach them and highlighted the need to further support partners to strengthen their M&E processes and address the severe lack of accurate data at the level of school or education district regarding gross completion and enrolment rates.
· As part of increasing beneficiary impact and beneficiary voice, beneficiary participation and consultation needs to be further explored in Education and take place on a more regular basis. We also need to further strengthen our ability to understand and measure learning outcomes for children
· The development of four strategic overlapping areas of intervention: teacher training, community engagement, education management and advocacy has created a holistic model for quality education programming. This provides a systematic and joined-up approach to the Education Goal both horizontally at local levels across schools, communities and districts and vertically within the different education system bodies influencing national level policy monitoring and implementation.
· We need to improve gender and inclusion programming across the education goal if we are to achieve our aim of improving the quality of education for girls (or boys in some countries) and other excluded groups such as street children and children with disabilities.
· Related to this we also need to strengthen our work in community engagement, specifically addressing attitudinal barriers and increasing the value of education for disadvantaged children: Changing attitudinal barriers is a long-term project and requires a joined-up approach including both community engagement and national level advocacy.

· There is a need for greater national level collaboration and participation between education stakeholders. There is also a need for greater cross-goal collaboration and this should be explored as part of the up-coming Country Strategic Review process as many challenges our partners face require a multi-sectoral approach
· The IPM has been working very closely with the International Marketing Manager to look at new marketing strategies to improve recruitment.  There is subsequently a lot of activity planned this summer, with a big and innovative education campaign in the UK which we hope will deliver more volunteers for T3 2010. Extra marketing efforts are also being made in Eire, NL, Canada and AVI.   Another avenue to consider is using more STV Education Managers following the success of the NAHT/NCSL partnership placements and the IPM is contacting CDs with regard to this.
· A new development this year has been the engagement of the UK Parliamentarians to build the capacity of our national coalition partners to work with their own parliamentarians, which has helped them to open doors with policy makers. At international level, we could involve them in launch events for new reports and/or ask them to write letters and articles in the newspapers.
· On National Volunteering –we need to think outside the box in terms of types of roles for NVs in Education programmes, and monitor whether the agreed guidelines on para-teachers are being consistently applied.
Key Statistical Information 2008-9 

	  
	No of Programmes
	Vols  (%)

	Partners

	Total Expenditure  (£m)
	Unrestricted Expenditure (£m)
	Restricted Expenditure (£m)

	Education
	18
	29.5
	320
	12.2
	8.9
	3.3

	HIV and AIDS
	18
	16.3
	178
	8.7
	5.7
	3.1

	Disability
	13
	10.1
	178
	4.8
	3.2
	1.6

	Health
	9
	7.7
	110
	3.9
	2.6
	1.3

	Secure Livelihoods
	18
	20.5
	221
	7.3
	4.8
	2.4

	Participation & Governance
	15
	15.9
	213
	7
	4.9
	2.1


� Education For All goals are; Expand early childhood care and education, Provide free and compulsory primary education for all, Promote learning and life skills for young people and adults, Achieve gender parity by 2005, gender equality by 2015, Improve the quality of education


� In total about 1,520 volunteers were working with partner organisations on long-term or short-term placements at any point during the year. The percentage for each goal only measures volunteers assigned to a particular goal. It does not capture volunteers who support work in more than one goal e.g. volunteers working in HIV who also support Health work.


� This is an estimate to reflect the number of work during the course of the year






