Systemic Functional Linguistics 
at the Joint Conference of AAAL and ACLA/CAAL
in Montreal, Quebec, Canada June 17 - 20, 2006

Systemic Functional Linguistics will have a considerable presence at the joint summer meetings of AAAL and ACLA/CAAL this coming June.  At present we know of at least the following presentations that are scheduled.  Do you know of other presentations or colloquia etc. which involve SFL?  If so, please tell us about them, (please provide the title and abstract and time of presentation) and we will add them to the list.  We are also trying to organize our traditional SFL dinner, but given everything that is going on it is proving difficult to find a satisfactory time.

Nan and Peter Fries

======================================================

AAAL Speakers and titles of particular interest to Systemicists:

John Sinclair: Small words make big meanings

Gordon Wells, Dialogue in the classroom

======================================================

1.  Invited panel: 


  Sunday, June 18, 2006


14:00-17:00


In Grand Salon B

	Heidi Byrnes

	Affiliation
	Georgetown University

	Email
	byrnesh@georgetown.edu 

	Title
	Foreign/second language acquisition as meaning-making: A systemic-functional approach

	Overall Abstract
	This colloquium considers the potential of systemic-functional linguistics (SFL), as a meaning-focused theory of language, for offering insights into foreign/second language learning and teaching. It explores genre as a construct for organizing L2 instruction, a meaning-based approach to grammar, and foci and forms of pedagogy for diverse learner groups and levels.



	Presenter 1 Info
	James R. Martin, University of Sydney

jmartin@mail.usyd.edu.au


	Presenter 1 Title
	Genre and language learning: a social-semiotic perspective

	Presenter 1 Abstract
	The literacy initiatives of the so-called 'Sydney School' take genre as point of departure, within the meaning-focused theory of language known as systemic functional linguistics. This paper will review the theory/practice dialectic which has emerged from these interventions in first and foreign/second language development programs.



	Presenter 2 Info
	Heidi Byrnes, Georgetown University

byrnesh@georgetown.edu


	Presenter 2 Title
	Staging instruction at the intermediate level: Genre, dialogicality, voice



	Presenter 2 Abstract
	The paper will explore the potential of SFL for addressing key affective and knowledge-oriented concerns for intermediate level adult L2 learning: engaging with texts as situated cultural artefacts; engaging with others through spoken interaction, story-telling, and narrative; developing a competent non-native voice within the L2 cultural and language system. 



	Presenter 3 Info
	Kazuhiro Teruya, University of New South Wales

k.teruya@unsw.edu.au


	Presenter 3 Title
	Grammar as a gateway into discourse: a systemic functional approach to Subject, Theme and Logic



	Presenter 3 Abstract
	The paper will illustrate the grammar as a meaning making resource for early intermediate to advanced adult learners, in particular, in the environment of clause combining where different functions such as Subject and Theme are unified to construct a rhetorically-oriented language logic, which in turn offers a gateway into discourse. Examples from Japanese.



	Presenter 4 Info
	M. Cecilia Colombi, The University of California, Davis 

cmcolombi@ucdavis.edu


	Presenter 4 Title
	A systemic-functional approach to the teaching of Spanish for heritage speakers in the U.S.   


	Presenter 4 Abstract
	This paper examines the use of genre/register theory to develop academic literacy in Spanish for heritage speakers. SFL regards language as a resource for making meaning considering the context in the construal of discourse. Explicit instruction of genre/register theory promotes students' awareness of lexicogrammatical features of academic language. 



2.
Professional Service Session devoted to SFL

Sunday 18:30 - 21:30 (If people are interested they may stay longer.)

Second AAAL Systemic Functional Linguistics Crackerbarrel

The program (sponsored by the North American Systemic Functional Linguistics Association) will consist of small, informal discussion groups addressing aspects of the systemic functional model and some of its applications to practical problems. Some of the topics which may be discussed include: language and education, second language development, the language of autism, ape language, text/discourse analysis, appraisal, and the textual metafunction. Light refreshments provided by Equinox Publishing Company.

Everyone is welcome

4. Colloquium submitted by Sue Hood:


Analysing evaluation in academic discourse: Juxtaposing contexts, 
questions and methods in search of new directions for research


Presenters:


Betty Samraj, San Diego State University: Argumentation and
Evaluation in master’s theses in two disciplines


Susan Hood, University of Technology, Sydney: Analysing the prosodic  patterning of evaluative meanings in academic research papers: Mapping the dynamic construction of stance.


Maggie Charles, Oxford University Language Centre, UK : Argument or  Evidence? Cross-Disciplinary Variation in Evaluation Using the Noun that Pattern


Mary J. Schleppegrell, University of Michigan: Evaluating and
persuading: Challenges for English learners and their history teachers


Discussant: Heidi Byrnes, Georgetown University

Colloquium Abstract

Studies in evaluation and persuasion in academic discourse represent 
an expansive research terrain in terms of contexts as well as
theoretical and methodological approaches. In this colloquium we aim to exemplify a variety of research spaces in this terrain, with the
aim to encourage a perspective of complementarity rather than conflict in research activity. The individual contributions vary in context from schools to tertiary settings, and across a range of disciplinary areas. From a methodological perspective we explore aspects of the field through the a number of lenses including contextualized discourse analysis that incorporates reader responses to texts, the longitudinal tracing of change and development, a corpus-based exploration of disciplinary difference in the grammatical construction of evaluation, and a close study of the logogenesis of evaluative meanings in individual texts. Theoretical perspectives include genre theory, pragmatics, and systemic functional linguistics. In applying a particular research lens and theoretical framework, each study illuminates different dimensions of texts and contexts. In some cases similar questions are addressed through alternative lenses; in other cases very different questions are asked. However, our intention in juxtaposing individual  contributions in the context of a colloquium is not simply to focus on similarity and/or difference, but most importantly to interact through semi-structured discussion to generate possibilities for new questions and directions for research, and new knowledge of the field. To this end, the colloquium is structured as two sets of paired papers with discussant led interactions inserted after each pair.

5.  Colloquium submitted by Bernie Mohan

Monday, June 19, 2006

8:15-11:15

in Hospitalite

Colloquium Title: The Textual Metafunction and Genre Structure within Systemic Functional Grammar: Theoretical Developments and Practical Implications.

Colloquium organiser

Bernard Mohan, Professor Emeritus, University of British Columbia, 

email: bernard.mohan@ubc.ca

Colloquium Summary.
Texts have important textual goals involving the Textual Metafunction (Theme/Rheme, Given/New, Cohesion) which analyses of genre structure have generally not addressed. Describing the lexicogrammatical means by which genre structures are created, we explore these goals across a variety of texts, showing their theoretical significance and practical value.

Colloquium abstract.
Texts have important textual goals involving the Textual Metafunction (Theme/Rheme, Given/New, Cohesion) which analyses of genre structure have generally not addressed. Yet genre structures are constructed through lexicogrammatical means, including the textual metafunction.  Describing the lexicogrammatical means by which genre structures (e.g. problem-solution, explanation) are created, we explore these goals across a variety of texts, showing their theoretical significance and practical value.


Paper 1 shows how texts expressing a problem and its solution must demonstrate the matching relation that the solution actually solves the problem described. Within the description of the solution, information presented as New and also within the Rheme typically is cohesive with the earlier description of the problem. This situation requires a novel dynamic definition of New.

Paper 2 asks: How do elementary school children learn to structure the language of phases of a text to achieve textual goals? Might explicit discussion of the lexicogrammatical features  Theme and Rheme be useful? If so, how might discussion of Theme and Rheme relate to pedagogic work on the genre structure of text?
Paper 3 applies SFL discourse analysis techniques to spoken texts of individuals with Autism Spectrum Disorder (ASD) to identify distinctive patterns of cohesion and information structure which affect interpretation and genre structure.  

Paper 4 examines school science explanation genres: spoken texts in science classrooms which express an explanandum and a scientific explanation which matches it. How can lexical cohesion explain this matching relation? What are some of the implications for understanding differences in processes of knowledge construction in science classrooms?    

The colloquium thus illuminates how aspects of the textual metafunction are essential to create genre structure. It raises new theoretical questions (e.g. matching relations, definitions of New). And it explores implications for language learning and language pathology.       

TIMETABLE:

5 mins. Introduction: Peter Fries and Bernard Mohan

Paper 1. 20 mins. Peter Fries

Discussion of Paper 1.15 mins

Paper 2. 20 mins Geoffrey Williams

Discussion of Paper 2. 15 mins

BREAK 10 mins

Paper 3. 20 mins Jessica De Villiers

Discussion of Paper 3. 15 mins

Paper 4 20 mins  Bernard Mohan and Tammy Slater

Discussion of Paper 4. 15 mins.

Summary 2 mins: Geoffrey Williams and Jessica De Villiers

General Discussion   23 mins. 

PAPER 1

PAPER 1 Title: The function of New  information in problem - solution texts.
Peter H. Fries
Professor Emeritus
Central Michigan University
PeterHFries@cs.com
<www.chsbs.cmich.edu/Peter_Fries/default.html>

PAPER 1 Summary:  

Texts expressing a problem and its solution must demonstrate that the  solution actually solves the problem described. Within the description of the solution, information presented as New and also within the Rheme typically is cohesive with the earlier description of the problem. This situation requires a dynamic definition of New.

PAPER 1 Abstract
Texts which express a problem and its solution in their genre structure are of interest because the solution must be seen to solve the problem described. That is, the two text portions must match. This paper will address the issue of the lexicogrammatical resources used to create this matching, drawing on texts from a variety of genres. 

Focusing on the textual metafunction, and more specifically on the interaction of lexical cohesion and the information system, it was found necessary to distinguish between two placements of New information: (a) instances where the New information is placed within the Theme of the including clause and typically serves an organizing function, and (b) instances where the New information is placed within the Rheme (and more specifically the N-Rheme (see Fries 2001)) of the clause. With certain interesting exceptions, the meanings that are presented as New in the Rhemes of the solution sections of the texts are non-contrastive, but are cohesively tied to the description of the problem and thus address meanings that have already been brought to attention and made salient in the text.


The use of New information to address issues which have already been brought to attention earlier in the text requires a dynamic definition of New which relies on ways in which notions are presented, rather than primarily on whether an entity has been mentioned previously in the text.


PAPER 2

 Title: Learning about the textual metafunction in elementary school classrooms
Geoff Williams, Department of Language and Literacy Education, University of British Columbia 

PAPER 2 Summary

How do elementary school children learn to structure the language of phases of a text to achieve textual goals? Might explicit discussion of the lexicogrammatical features  Theme and Rheme be useful? If so, how might discussion of Theme and Rheme relate to pedagogic work on the genre structure of text?
PAPER 2 Abstract
How do elementary school children learn to structure the language of specific phases of a text to achieve textual goals? Might explicit discussion of the lexicogrammatical features Theme and Rheme be useful to children in addressing this task? If so, how might discussion of Theme and Rheme be related to pedagogic work on the genre structure of text? 


This paper reports on the accessibility and utility of descriptions of Theme and Rheme to eleven-year-olds in work on expository text.  The pedagogic work was part of the Children's development of knowledge about language project in inner-Sydney primary schools, in which children from six to eleven years were systematically introduced to descriptions of English lexicogrammatical features and encouraged to use these descriptions in literacy work (Williams, 1998; 1999; 2000; 2004; 2005). The paper extends previous reports by discussing children's use of Theme/Rheme with an expository text. (Previous reports have discussed children's work with narrative recounts and procedural texts.) In this work children analysed a poorly structured expository text, Mr Confused's Report about Rainforests, discussed aspects of the thematic patterning, and then restructured the text on the basis of information about Theme-Rheme relationships to make the textual development clearer.

As well as discussing the outcomes from this teaching, the paper will address the problem of articulating relations between descriptions of textual genre structure and lexicogrammatical features in classroom work (see, especially, Hasan, 1996). Several questions seem to require intensive research exploration: should presentation of genre structure typically precede introduction of textual metafunctional grammar?; might there be significant registral differences affecting the value of presenting descriptions of genre structure?; if so, might Theme/Rheme discussion be more useful in some instances than an account of genre structure?; how do young learners relate work on Theme/Rheme to a sense of the goals of a text-in-context?  

References:

Hasan, R. 1996. The nursery tale as genre. In Ways of saying, ways of meaning. eds. C.Cloran, D.Butt and G.Williams. London: Cassell.

Williams G. 2005. Grammatics in schools. In Continuing Discourse on Language: Volume 1. Eds. J. Webster, C. Matthiessen and R. Hasan. London: Equinox.

- 
2004. Ontogenesis and grammatics: Functions of metalanguage in pedagogical discourse. In The Development of Language: Functional perspectives on species and individuals. Eds. G. Williams and A. Lukin. London and New York: Continuum. pp.241-267.

- 
2000. Children's literature, children and uses of language description. In Researching Language in Schools and Communities. Ed. L. Unsworth. London: Cassell. pp.111-129.

- 
1999. Grammar as a metasemiotic tool in child literacy development. In Language Teaching: New insights for the language teacher Series 40. Eds. C. Ward and W. Renandya. Singapore: Regional Language Centre, SEAMO. pp.89-124.

- 
1998. Children entering literate worlds: Perspectives from the study of textual practices. In Literacy and Schooling. Eds. F. Christie and R. Misson. London: Routledge. pp.18-46.

Paper 3.

Title 

The textual metafunction in the discourse of speakers with Autism Spectrum Disorder

Jessica De Villiers, Department of English, University of British Columbia

Paper 3 Summary:

This paper applies SFL discourse analysis techniques to spoken texts of individuals with Autism Spectrum Disorder (ASD) to identify distinctive patterns of cohesion and information structure. 

Paper 3 Abstract

Autism Spectrum Disorder (ASD) is a continuum of disorders involving severe difficulties in social communication. Diagnoses along the spectrum range from mild (Asperger Syndrome) to severe (autism). 

Spoken texts produced by speakers who have ASD are often characterized in terms of interactional patterns or relevance of discourse to context. But in the case of high-functioning autism and Asperger Syndrome, marked patterns of speech often primarily involve the textual metafunction. For example, there is often marked frequency of occurrence of lexical repetition. Use of given and new information may also be marked, with given information being presented as new and, sometimes, new information presented as given. The impact of these patterns can vary from contributing to a ‘pedantic’ quality, where spoken discourse resembles written prose (Ghaziuddin and Gerstein 1996; de Villiers et al. forthcoming), to making the discourse difficult to interpret.

This paper considers the textual metafunction and its relevance for examining the discourse of individuals with ASD.  Its applicability for examining spoken texts from speakers with Asperger Syndrome in particular is illustrated. Drawing on data from a follow-up study of children with high-functioning autism and Asperger Syndrome at Chedoke-McMaster hospital in Hamilton, Ontario (Szatmari et al. 2000), two texts are examined focusing primarily on lexical cohesion (Halliday and Hasan 1976) and information structure(i.e. given-new)(Halliday 1994).

Textual patterns are discussed in terms of two explanatory models from the field of autism that are hypothesized to represent the core deficit of the syndrome: 1) Theory of Mind (Baron-Cohen 1995)​ the theory that people with ASD have trouble recognizing other people’s mental states (Given-New); and 2) Weak Central Coherence (Frith 2003) ​ the theory that people with ASD have a cognitive style that favours local over global processing (Cohesion). The connection between microlevel patterns of textual cohesion and genre structure is explored. 

References

Halliday, M.A.K. 1994. An introduction to functional grammar. London: Edward Arnold

Halliday, M.A.K. and R. Hasan. 1976.Cohesion in English. London: Longman.

Baron-Cohen, S. (1995). Mindblindness: An Essay on Autism and Theory of Mind Cambridge, Massachusetts: MIT Press.

de Villiers, J. J. Fine, G. Ginsberg, L. Vaccarella and P. Szatmari. (forthcoming). “A Scale for Rating Conversational Impairment in Autism Spectrum Disorder”. Submitted to Journal of Autism and Developmental Disorders.

Frith, U. (2003). Autism: Explaining the Enigma. 2nd edition. Cambridge, Massachusetts: Blackwell Publishers.

Ghaziuddin, M. and L. Gerstein (1996). “Pedantic Speaking Style Differentiates Asperger Syndrome from High-Functioning Autism.” Journal of Autism and Developmental Disorders, 26, 585-595.

Szatmari, P., S.E. Bryson, D.L. Streiner, F.J. Wilson, L. Archer and C. Ryerse (2000). “Two-year outcome of preschool children with autism or Asperger Syndrome.” American Journal of Psychiatry, 1576, 1980-1987.

PAPER 4

Title: The role of lexical cohesion in explanations in science classrooms.

Bernard Mohan, Emeritus Professor, University of British Columbia and Tammy Slater,  Department of Language and Literacy Education, University of British Columbia.

PAPER 4 Summary:

This paper examines scientific explanation: spoken texts in science classrooms which express an explanandum and a scientific explanation which matches it. How can lexical cohesion explain this matching relation? What are some of the implications for understanding differences in processes of knowledge construction in science classrooms? 

PAPER 4 Abstract

This paper examines central elements of school science explanation genres:  texts in science classrooms which express an explanandum and a scientific explanation which matches it. How far can the concept of lexical cohesion explain this matching relation? How might lexical cohesion connect with Halliday's claim that the discourse of science constructs taxonomies and logical sequences? What are some of the implications for understanding differences in processes of knowledge construction in science classrooms?

This matching problem is a longstanding question in the philosophy of science (R. Bhaskar 1994) and is a central issue in science education research where it has been studied in terms of how well students coordinate theory and evidence (Novak & Gowin 1984, Driver, Leach, Millar, & Scott, 1996), but few studies have examined it from a linguistic perspective. Lexical cohesion (Halliday & Hasan 1976, Hasan 1984, Martin 1992, Halliday & Matthiessen 2004) offers tools to do so. Drawing on extensive classroom interaction data, the paper compares a Western Canadian grade nine mainstream science class with a grade nine science class specifically designed for ESL students. Both classes were studying the topic of matter, but revealed rather different processes of knowledge construction. 

Results suggest that causal explanations on a scientific topic do in fact require lexically cohesive links to the statements to be explained, and that these links are semantically quite specific and essential for understanding explanations. It appears that teachers work to provide appropriate prior knowledge construction to help students understand these links, that the links include taxonomies and logical sequences, and that classrooms differ qualitatively in which links are constructed and in how they are constructed.
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