
Audio Set Up
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If you cannot hear us -
please run the Audio 
Setup Wizard on the 
computer you will be 
using to participate in 
the webinar. This will 
ensure that your 
speakers and 
microphone are 
functioning properly 
inside the webinar 
environment.



Connect Your Audio
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Giving Feedback that 
Encourages a Growth Mindset

Teaching Commons

Presenter
Presentation Notes
In keeping with Indigenous protocol, I would like to acknowledge this university is situated upon traditional territories. The territories include the Wendat, Anishinabek Nation, the Haudenosaunee Confederacy, the Mississaugas of the New Credit First Nations, and the Métis Nation.



Introductions

Facilitators:
Dr. Natasha May, 
Educational Developer, 
Teaching Commons

Dr. Alice Kim, 
Post Doctoral Fellow, 
Teaching Commons
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Raise Hand Feature
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Other Interactive Tools
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Introduce Yourselves

Please participate in the Polls
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What is Growth vs. Fixed Mindset?
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http://www.big-change.org/wp-content/uploads/Screen-Shot-2015-11-27-at-11.37.21.png

Presenter
Presentation Notes
Focus on difference between Growth mindset vs fixed mindset – keys – intelligence is malleable – I can achieve my goals with effort and hard work vs I am born with the abilities I have and I am either good at something or not and no matter how hard I try I will never be good at it. motivation, challenges, process vs product, feedback is constructive vs feedback is personal – tells us how we might consider giving feedback to encourage a growth mindset…

feedback as constructive rather than challenging, and provides an opportunity for students to practice and try new things 
Growth mindset is encouraged in reinforcing, supporting, and validating the process and not just the product of learning
Formative assessment strategies help create and maintain a culture where positive effort and attitude are acknowledge and rewarded
Providing feedback throughout the learning process supports students in facing and working through challenges, providing motivation through encouraging them along the way and offering reinforcement at each stage/even when things are challenging, rather than only rewarding the (perfect) final product



Why Growth Mindset?

• First-year and first-generation students

• Motivation and achievement (Blackwell 
et. al., 2007)

• Overconfidence and higher estimates of 
abilities (Dweck et. al., 2016)
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Presenter
Presentation Notes
First-year students in transition can benefit from a growth-mindset – they often experience a shock when they come to university because the learning and expectations are different from high school.  First year students, and in particular first-gen students get discouraged, but those with a growth-mindset are resilient and persevere.

Blackwell et al studied the effect of a growth mindset intervention for grade 7 math students.  The intervention promoted a positive change in classroom motivation compared to a control group.   Those in the control group (that did not receive the intervention)  displayed a continuing downward trajectory in grades, which was reversed for those that received the intervention.

Dweck et al studied the relationship between overconfidence and growth mindset.  Those with fixed mindset are overconfident and have higher estimates of their abilities.  They are likely to ask for more grades on assessments, thinking they have done better than they have.



Learning Outcomes

By the end of this webinar you will be 
able to

• Identify new strategies for giving 
feedback that encourages a growth 
mindset
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Presenter
Presentation Notes
Go to Pre-assessment Questions
What is feedback?  What different forms of feedback exist?  Who gives feedback?  Why give feedback? (poll- short answer)




Providing Meaningful Feedback
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Feedback should be

• Timely
• Specific
• Positive
• Actionable

http://interactiveachievement.com/wp-content/uploads/2014/09/formative-assessment-image-4-1024x731.png

Presenter
Presentation Notes
Timely – While the learning is occurring (while there is time to act on it – Jan quote)

Specific – Discuss the process not the person (clear about what has happened and why you are choosing to highlight/mention it – NM added - refer to specific examples in the student’s work to illustrate the feedback you are providing)

Positive – Strengths-based, encouraging

Actionable – Are they able to use that feedback? What resources are available? Is there space/time to try again?

Actionable: 1.  Give feedback that the recipient can use – give concrete advice as to how to improve, the student can take this and apply it to the next piece of work. Some professors intentionally build assessments so that the feedback from one can inform performance in the next.  Specific 2. Be specific as to how to improve in the future – what would make this work better? For instance instead of saying ‘the grammar is poor’, suggest that the student work on their use of commas or apostrophes. If the student appears to have misunderstood a concept, refer them to the basics. 3. Criticize the work not the student – be specific about the work that is under review, rather than  making comments about the student, for example ‘your writing is terrible’ is less helpful to focus on the submitted work and the strengths and weaknesses in the work, rather than implying this is a reflection of the person themselves. A growth mindset thrives when students can see that it is possible for them to improve. Positive 4. Expect that the highest standards are achievable by all – Students are quite skilled at telling themselves they can’t do something, we can raise aspirations by assuming that everyone can achieve. 5. Appreciative feedback is valuable – This doesn’t mean avoiding telling hard truths, but it does mean mentioning what was done well  and why instead of only focusing on the negatives. Timely 6. Provide timely feedback – For feedback to be useful the student needs to remember doing the work, so providing a small amount of feedback within a couple of days is more useful that a lot of feedback two or three weeks later. 7. Low stakes assessment with feedback early in the course – let students know how they are performing and how to improve with an assignment in the first few weeks of the course that is low stakes in terms of grades.

Go to whiteboard- How to give feedback that encourages a growth mindset? 



Strategies (Barnes & Fives, 2016)

“offering timely, process focused feedback” 
(Mueller & Dweck, 1998)

•“love notes” or “growth notes”
•On-the-fly (timely), with reflection time and 
review (formative), of how to use the 
feedback (process focused)

•Model expert practices needed for self-
assessment

12

Presenter
Presentation Notes
Revisit whiteboard, add new strategies

By providing timely process focused feedback you are modelling expert practices of assessment that students can adopt to self-assess their learning and progress



Strategies (Barnes & Fives, 2016)

“emphasizing effort over products or 
outcomes” (Blackwell et al.,2007)

•Charting student progress
•Consultations, honest feedback highlighting 
growth and areas of improvement

•Students’ self-assessment – selection of work 
reflective of their progress

13

Presenter
Presentation Notes
Revisit whiteboard, add new strategies



Strategies (Barnes & Fives, 2016)

“establishing and holding high expectations 
for all students” (Rattan et al., 2012)

•Set and communicate high expectations to 
students

•Provide and go over rubrics with students
•Create rubrics with students

•Strategy-focused feedback
•Ask high level questions and allow longer wait 
time
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Presenter
Presentation Notes
Revisit whiteboard, add new strategies



Strategies (Barnes & Fives, 2016)

“promoting and modeling risk and mistake 
tolerance in learning activities (Yamazaki 
& Kumar, 2013)

•Talk to students about your own mistakes (in 
grading), encourage review of assignment with 
feedback and expectations (rubric)

•Re-grading policy
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Presenter
Presentation Notes
Revisit whiteboard, add new strategies



Feedback – A Two-Way Street
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How do we support 
students in becoming 
effective users of 
feedback?

• Accurately judging 
our own abilities

• Recognizing 
reactions to 
feedback/criticism

• Setting achievable 
goals

https://www.timeshighereducation.com/comment/can-student-feedback-become-a-two-way-street



Resources

First Year Experience (FYE) in the Classroom 
Toolkit – sections on Assessing Learning and 
Giving Feedback and More

Course Director Handbook – sections on Feedback 
on Teaching and Assessment

TA Feedback Guide
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http://fye.yorku.ca/
http://fye.yorku.ca/home/essentials-assessing-learning-and-giving-feedback/
http://fye.yorku.ca/digging-deeper/assessing-learning-and-giving-feedback/
http://teachingcommons.yorku.ca/for-cds/workshops-and-courses-for-cds/events-2/nfo/faculty-information-gateway/handbook-for-course-directors/
http://teachingcommons.yorku.ca/for-cds/workshops-and-courses-for-cds/events-2/nfo/faculty-information-gateway/handbook-for-course-directors/evaluation-of-your-teaching-and-feedback-from-your-students-and-colleagues/
http://teachingcommons.yorku.ca/resources-2/assessment/
http://teachingcommons.yorku.ca/wp-content/uploads/2015/01/2014-09-Feedback-Guide-Final.pdf


QUESTIONS?
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http://buzzkenya.com/wp-content/uploads/2014/02/questions.jpg

Presenter
Presentation Notes
If you have any questions, please feel free to type in the chat, or raise your hand…we’ll be here as long as needed to answer and discuss questions.  In the meantime and before you go…ensure they fill out evaluation 
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Thank you for attending
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Please fill out the evaluation form for
the webinar, available at:

http://teachingcommonsforms.apps01.
yorku.ca/forms/view.php?id=495885

http://teachingcommonsforms.apps01.yorku.ca/forms/view.php?id=495885
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