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Curriculum Development and Renewal – An Overview
Though this guide will focus on curriculum evaluation, understanding the larger context of curriculum development is a good place to start. Curriculum development is the process of planning and thoughtfully designing a meaningful learning experience that considers the academic values and goals of the institution and the relationship between learning outcomes, assessment of those outcomes, and activities that facilitates student learning. Curriculum renewal is an initiative undertaken by the school or department to evaluate and improve their existing curriculum. A variety of reasons may drive curriculum development or renewal such as an external review, shift in school or departmental priorities, outdated curriculum or new areas of opportunity, threats, or weaknesses, and other external factors such as dissolution of partnerships. 
Curriculum design and renewal is most successful when the process is collaborative and faculty-driven, reflective, evidence-informed, and learner-centered. While there are many models that can be used, all of the frameworks are similar in that they involve multiple stages with an iterative process. 
As an example, the curriculum renewal process may involve the following stages:   

 




Program visioning, aligning resources, and setting goals
· What is our mission, vision, and core values? What are the program goals? 
· What are we trying to accomplish? What learning experiences do we want our students to have? What will differentiate the program from comparators? 
· What resources will be required? 
· What are the key institutional dates for approval? What are the timelines?
· Who are the key stakeholders we need to engage?

Developing or validating program learning outcomes
· What knowledge, skills, attitude or values should our students possess or be able to do by the end of the program? 

Gathering and analyzing evidence 
· How do stakeholders (e.g. students, alumni, faculty, teaching assistants, employers, etc.) perceive the program? 
· Are there any gaps or redundancies identified in the curriculum map? 
· What is working and what needs to be improved? 

Planning and implementing
· What does the program structure look like? Are there any changes that need to be implemented for the curriculum to be successful?
· What are the procedures and processes that need to be followed to implement changes or the new curriculum?  
· What type of professional development, training, resources or supports are needed?

Monitoring and evaluating 
· How will success be measured? What data will be collected to evaluate the curriculum? 
· Who will collect the data and how often will it be collected? 
· How do stakeholders perceive the new or revised curriculum?
· Are the learning opportunities producing the desired graduate attributes?
· What’s working, what’s not, and why?
· How will findings from the evaluation be shared with others? 




Curriculum Evaluation Planning

Given the emergent focus on continuous improvement of curriculum through quality assurance processes required by the government of Ontario, developing a sustainable efficient and effective plan for systematic evidence collection, reflection, reporting and actioning of curriculum enhancements will be important moving forward. 

The evaluation plan aims to answer the following to examine the impact of existing curriculum on student learning:
1. Is the program current, relevant, and forward thinking? 
2. Are the learning opportunities and existing curriculum producing the desired graduate attributes? 
3. Do students appreciate or value their learning experience? 
4. Does the achievement of program learning outcomes transfer? 
5. How can the curriculum and co-curricular activities be further improved? 

Evidence-based information is needed on what is working, what’s not, and why, to know whether the curriculum is meeting the intended outcomes. Curriculum evaluation planning supports the ongoing collection and analysis of data related to curriculum and program delivery. 

The information we gather can help us:
· identify the strengths, challenges and opportunities for a program or suite of courses;
· collect critical information for strategic changes to the curriculum or program requirements;
· articulate concrete and evidencable actions that can be taken to enhance the curriculum;
· assess the effectiveness of enhancements made;
· consider resource allocation and development efforts needed;
· effectively and efficiently compile information to support required program reviews.

Curriculum evaluation planning can therefore help ensure:
· clear and sustainable curriculum-related evaluation activities are planned for each year; 
· continuous engagement of program-level focus throughout 7-year cyclical program review (CPR) cycle;
· incorporation of evidence from relevant stakeholders over time. 

Developing a Curriculum Evaluation Plan
Curriculum evaluation in higher education is most effective when it:
· incorporates evidence from a variety of sources, including stakeholder perceptions; 
· encourages ongoing faculty engagement;
· is driven by both required processes and by program-level questions the program is interested in exploring through the collection of relevant evidence;
· incorporates both direct and indirect measures of student learning, collected over time.

Questions Asked in Curriculum Evaluation Higher Education
Three categories of questions are typically asked in most program reviews:
· Do students value their learning?
· Have students achieved the program learning outcomes (PLOs)?
· Does the program have the desired impact on student/alumni lives?
Ideally, your program is also interested in exploring specific aspects of the program. For example, faculty may report that students are writing below expectations, while students report their writing skills as a strength. A curriculum evaluation plan can help to answer these custom questions as well.

Direct vs. Indirect Methods of Evidence Gathering
Direct measures of learning are concrete artefacts from the learning process that we can use to directly assess how well students have met program-or course-level learning outcomes. Indirect measures are generally thought of as indicators and/or stakeholder feedback that, when viewed in sum and in combination with direct measures, provide critical information or context about the program.

	Direct Evaluation (Student demonstration of learning outcome achievement and impact)
	Indirect Evaluation (Stakeholders’ perception of student learning outcome achievement and impact)

	· Accumulation of embedded course-based assessments throughout the program (e.g. assessments across multiple courses lead up to mastery of a given PLO)
· Accumulation of course-based student evaluations
· Cross-course assessments (e.g. iterative assignments across courses)
· Program assessments (e.g. ePortfolios, where students collect evidence of their learning and contextualize their development and mastery of each program learning outcome)
· Common assessment rubrics across courses for each PLO
· Collaborative review of examples of student learning (i.e. rating of anonymous student writing samples collaboratively and with a common rubric)
· External expert review
· Program-wide assessments (e.g. capstone assignments, thesis project, or other culminating assignments)
· Experiential education supervisor surveys/feedback (e.g. practicum supervisors, preceptors, etc.)
· Performance on standardized tests (e.g. certification or licensure exams).
	· Confidence student self-rating on outcome development (i.e. informal pre/post-tests developed to survey students’ self-confidence on achieving PLOs)
· Enrolment summary*
· Student surveys*
· National Survey of Student Engagement (NSSE)*
· Alumni surveys (if questions linked to program outcomes are integrated) 
· Exit interviews or surveys (if questions linked to program outcomes are integrated)
· Curriculum mapping*
· Educator/faculty feedback (e.g. faculty retreat, surveys, unit meetings, etc.)
· Other indicators such as enrollment trends, program retention rates, DFW rates (grades of D or F, withdraws), etc. 
· Tracking of alumni awards and achievements 


*Data required for CPR



How to Choose which Methods to Use*:
Consider all your stakeholders, available data and other evidence needed, alongside your list of evaluation questions: 
· What might they be able to tell you about the program?
· How will you collect and review their feedback?
· How often will you collect and review their feedback?

	* Please note that the following examples are most relevant for structured course-based undergraduate and graduate studies. For supervisor-based (graduate) programs, the principles remain the same though further customization will likely be required.
As well, programs that are also accountable to external accreditation processes should follow a similar process as laid out, starting with the evidence required by those processes. Overlaps and inconsistencies between processes should be articulated and brought to the attention of relevant leadership, to promote coordination of evidence being sought and the timing thereof.



Program Evaluation Planning Framework
	Key questions / Assessment Methods
	Do students appreciate/value it?
	Can graduates do it?
	Does the achievement of the PLO transfer? Have impact? 
	Program-specific question?

	Direct methods

	· Entering / Exiting student focus groups or surveys
· Accumulation of course-based student evaluations
· Confidence student self-rating on outcomes development

	· Course-based assessments (i.e. accumulation of assignments)
· Program assessments (e.g. ePortfolios)
· Common assessment rubrics across courses for each PLO
· Cross-course assessments (e.g. iterative assignments across courses)
· Collaborative review of example of student learning 
· External expert review
· Standardized tests (e.g. licensure exams or certification)
	· Cross-course assessments (e.g. iterative assignments across core courses)
· Program assessments
· Experiential education supervisor surveys/feedback
· Program-wide assessments (e.g. capstone assignments or other culminating assignments)
· Student publication and presentations
· Other indicators 
	· Are there program-level questions your instructors have that you want to further explore? 

	Indirect methods
(Stakeholders’ perception of student achievement and impact)

	· Enrolment summary* 
· Student surveys* 
· NSSE*
· Alumni Surveys
· Graduate Surveys
· Other indicators (e.g. enrollment trends, program retention rates)
	· Curriculum mapping* 
· Educator/faculty feedback
· Accumulation of course-based student evaluations
· Alumni surveys
· External expert review
· Exiting student focus groups or surveys
	· Graduate surveys
· Alumni surveys
· Advisory groups
· Employer surveys
· Employment trends and ongoing education stats
· Experiential education supervisor surveys/feedback
· Societal trends
· Disciplinary trends
· Other indicators 
	


*Evidence required for CPR 

TIP: Always start with the required evidence and build out your evaluation plan from there.
TIP: Don’t duplicate - What evidence is already available or can be collected through existing means? Consider Institutional Planning, Alumni Affairs, the Registrar’s Office, the Teaching Commons, student government, etc.?
TIP: Consider how can you engage your stakeholders in program evaluation? (e.g. student government facilitate focus groups with students). 
Stakeholders: Students; Alumni; Teaching Assistants; Teaching faculty or Supervisors (e.g. practicum supervisors, preceptors, etc.); Employers; Further Studies; External Accreditors; Faculty/Department/Unit; Institution; Government; Community; etc. 
TIP: Consider how will you engage your faculty in regular reflection and action planning? (e.g. annual retreat)

How long does this process take?
The answer to how long it takes to collect and make sense of all that evidence is context-specific. If you are preparing an evaluation plan a year or two in advance of the required YUQAP reporting, then you have a challenging and intense time ahead, that can hopefully set up a more sustainable approach over the duration of the next cycle of curriculum review and enhancement. The ideal being a more relaxed and sustained effort over 7-8 years, as you will see in the example below.
In that same example, you may note that:
· major stakeholders are represented – entering and exiting students, alumni, employers, faculty – and required indicators.
· curriculum evaluation is a shared activity (e.g., student government to lead the focus groups for entering and exiting students).
· there is a sustainable number to be engaged with each year, making it more sustainable, developmental and manageable over time. 
· The curriculum committee is key to the development and oversight of ongoing process being recommended here. Seeking support through curriculum and educational develop specialists is advised.





1


Program Evaluation Action Plan
	Stakeholder
	Guiding Questions 
	Frequency
	Collection Method(s)
	Analysis Strategy

	Students (entering and graduating)
	· Did they like it?
· Why this program?
· What did they hope to experience, and did they experience it while in the program?
· Are they confident in their abilities to be successful in their future endeavours? How do they know?
· What do they hope to do after program completion?
	Annually
	· Separate entering and graduating student focus group pizza lunches
· To be run by student association
	To be reviewed by Curriculum and Executive Committees annually, and findings shared at faculty retreat

	Student achievement of program learning outcomes
	· Can they do it?
	Years
1, 3, 5
	· Review of course-based assignments
· Use common rubric to collaboratively review anonymized samples of student work
	To be run as an activity at a faculty retreat

	Alumni

Employers
	· Did the learning transfer?
· Benefits of the program – career, lifelong learning, personal development?
· Impact(s) of the program?
· Suggestions to strengthen the program?
	Years
2, 4, 6
	· Alumni surveys (in coordination with Alumni Affairs)
· Employer focus group (facilitated by program advisory group)
	To be reviewed by Curriculum and Executive Committees, and at faculty retreat

	Cyclical program review / data
	· Have desired impact?
	
	· Evaluate data: NSSE, retention, employment/further studies, student demographics, etc.
· Institutional Planning as key source
	To be reviewed at a unit retreat

	Faculty and instructors
	· What are the program strengths, weakness, opportunities and challenges, given all the feedback received?
· What have we done and what should we to enhance the program?
	Year 4
	Done in combination with the above
	To be examined and discussed at faculty retreat







Action Planning for Curriculum Evaluation and Enhancement
The overall goal of action planning is to positively impact the typical intensive short-term unit engagement to a regular and sustainable series of activities over the duration of the review cycle, however long it may be. 
Other key goals of curriculum action planning include the articulation of:
· specific activities to be prioritized by the unit;
· sustainable timing of related activities;
· resources allocated (funding, humans, background docs and info, etc.);
· specific process and results to be evidenced.
There are three distinct but connected aspects of action planning for curriculum enhancement. Each of these aspects are intended to follow-through and follow-up on all of the curriculum development work to-date:
1. the recommendations and feedback received through the completed curriculum review process;
2. the ongoing collection of evidence so as to ensure currency of changes being proposed are appropriate as well as to ensure the ongoing collection of evidence so that it becomes regular work within the unit; and 
3. the creation of intentional opportunities for reflection and action to be taken, both formatively and summatively, based on evidence collected to-date.
[image: ]
The Three Aspects of Curriculum Action Planning

With the three aspects of curriculum action planning completed, you can bring it all together in annual comprehensive curriculum development action plans. For example, 
Sample Comprehensive Curriculum Development Action Plan - Year 1
	Phase
	Goal
	Activities 
	Resources
	Responsible

	Follow-up

	
	Further align the writing PLO within core courses
	Map writing
Review
Follow-up
	TBD
	Curriculum Committee

	Evidence Collection

	
	Feedback from entering and exiting students
	Pizza focus groups
	Past questions
Past Results
Budget: $250
	Student Government

	Reflection and Action

	
	To stay in touch with the immediate student experience
	Report of Entry/exit student surveys
	None
	Student Government and Curriculum committee - Report

	
	To further the student achievement of outcomes through intentional scaffolding and collaborative development  
	Review of student work
	Review of course-based assignments using a shared rubric
	Educational Developer and Curriculum committee - Session

	
	To inform the unit of ongoing activities
	Report of Recommendations and Follow-up to-date
	None
	Chair, Curriculum Committee
Report



Need Support?

Contact: Peter Wolf – Quality Assurance, Office of the Vice-Provost 
Yasaman Delaviz - Educational/ Curricular Development Specialist, Faculty of Health
Teaching Commons - https://teachingcommons.yorku.ca/



APPENDIX - EXAMPLES

Professional Program – Evaluation Planning Framework

	Key questions / Assessment Methods
	Do students appreciate/value it?
	Can graduates do it?
	Does the achievement of the PLO transfer? Have impact? 
	Program-specific question?

	Direct methods

	· Entering / Exiting student focus groups or surveys
· Alumni surveys

	· Capstone ePortfolios projects 
· Common outcomes assessment rubrics across courses for each PLO

	· Capstone ePortfolios projects 
· Alumni Surveys for professional success (10 years out) 

	The program is interested in ethics education – intentional development and assessment (see Action plan for further elaboration)

	Indirect methods
(Stakeholders’ perception of student achievement and impact)

	· Enrolment summary* 
· Student surveys* 
· NSSE*
· Alumni Surveys
· Graduate Surveys
· Other indicators (e.g. enrollment trends, program retention rates)
	· Curriculum mapping* 
· Success rates on professional practice exam as compared to average
· Employer Advisory Committee feedback
· Alumni surveys

	· Employer Advisory Committee
· Graduate surveys
· Alumni surveys
· Employment trends and ongoing education stats
· Societal trends
· Disciplinary trends
· Other indicators 
	· 




Example – Professional Program – Evaluation Plan

	Stakeholder
	Guiding Questions 
	Frequency
	Collection Method(s)
	Analysis Strategy

	Students (entering and graduating)
	· Did they like it?
· Why this program?
· What did they hope to experience, and did they experience it while in the program?
· Are they confident in their abilities to be successful in their future endeavours? How do they know?
· What do they hope to do after program completion?
	Annually
	· Separate entering and graduating student focus group pizza lunches
· To be run by student association
	To be reviewed by Curriculum and Executive Committees annually, and findings shared at faculty retreat

	Student achievement of program learning outcomes
	· Can they do it?
	Years
1, 3, 5
	· Review of Capstone assignments with shared rubrics
· Curriculum map of courses contributing to Capstone
· Use common rubric to collaboratively review anonymized samples of student work
	To be run as an activity at a faculty retreat

	Alumni

Employers
	· Did the learning transfer?
· Benefits of the program – career, lifelong learning, personal development?
· Impact(s) of the program?
· Suggestions to strengthen the program?
	Years
2, 4, 6
	· Curriculum mapping* 
· Success rates on professional practice exam as compared to average
· Employer Advisory Committee feedback
· Alumni surveys Employer focus group (facilitated by program advisory group)
	To be reviewed by Curriculum and Executive Committees, and at faculty retreat

	Cyclical program review / data
	· Have desired impact?
	Years 3, 7
	· Evaluate data: NSSE, retention, employment/further studies, student demographics, etc.
· Employment trends and ongoing education stats
· Societal trends
· Disciplinary trends
	To be reviewed at a unit retreat

	Faculty and instructors
	· What are the program strengths, weakness, opportunities and challenges, given all the feedback received?
· What have we done and what should we to enhance the program?
	Year 4
	Done in combination with the above
	To be examined and discussed at faculty retreat




Sample Comprehensive Curriculum Development Action Plan - Year 1
	Phase
	Goal
	Activities 
	Resources
	Responsible

	Follow-up

	
	Ethics education – intentional development and assessment (see Action plan for further elaboration)
	Map ethics in courses
Invite guest speaker 
Determine measures for assessing ethical practice
	TBD
	Curriculum Committee

	Evidence Collection

	
	Feedback from entering and exiting students
	Pizza focus groups
	Past questions
Past Results
Budget: $250
	Student Government

	Reflection and Action

	
	To stay in touch with the immediate student experience
	Report of Entry/exit student surveys
	None
	Student Government and Curriculum committee - Report

	
	To further the student achievement of outcomes through intentional scaffolding and collaborative development  
	Review of student work
	Review of capstone assignments using shared rubrics 
	Educational Developer and Curriculum committee - Session

	
	To inform the unit of ongoing activities
	Report of Recommendations and Follow-up to-date
	None
	Chair, Curriculum Committee
Report





APPENDIX - Templates
Template for Creating a Curriculum Evaluation Plan

	Stakeholder
	Guiding Questions 
	Frequency
	Collection Method(s)
	Analysis Strategy

	Students (entering and graduating)
	· Did they like it?
· Why this program?



	
	
	

	




	
	
	
	

	



	




	
	
	

	



	




	
	
	

	



	




	
	
	





Sample Annual Curriculum Development Action Plan 
	Phase
	Goal
	Activities 
	Resources
	Responsible

	Follow-up

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	Evidence Collection

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	Reflection and Action
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